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1. Introduction
1.1 Background
　　　In Japan, there has been a call to require liaison between elementary and 
junior high school English-language learning education even before it became a 
compulsory subject as “foreign language activities” at the elementary school level in 
2011 (Matsumiya, 2014). From year 2020, English has become a formal subject in the 
elementary school curriculum, and schools are encouraged to start using the textbooks 
approved by MEXT.
　　　 With English becoming compulsory, MEXT (2011) pointed out that one of the 
major problems in elementary school level English-language learning was insufficient 
collaboration between elementary and junior high schools. They stated that, elementary 
schools have not put junior high school English into consideration when teaching 
English. Meanwhile, junior high schools have not provided English lessons based on 
what students learned in elementary school.
　　　In 2012, MEXT again stated the importance of collaboration between elementary 
and junior high school, and for more clear guidelines for collaboration between 
elementary and junior high schools, MEXT (2012) introduced three main steps. These 
three steps make up the collaboration that the Japanese government is aiming to 
build. The first is an “exchange of information”. This means talking about classroom 
methods, or students English progression, mutual class observation, attending seminars 
with colleagues teaching in schools at higher or lower grades. The second is “meeting 
together”. This includes both elementary school teachers (ESTs) and junior high 
school teachers (JSTs) conducting lessons in each other’s schools or conducting team 
teaching and conducting study meetings on teaching methods. The third is “creating a 
cooperative curriculum of elementary and junior high schools” which includes having 
systematicity of learning contents, and coherency in teaching methods. Therefore, 
although MEXT says “making a cooperated curriculum”, it is not required to making 
the actual curriculum together.
　　　MEXT (2014a) published a study on the successes and issues in English-
language education. They conducted a large survey across 9522 Japanese junior 
high schools. According to the survey, 78% of junior high schools said that they had 
set up collaborative efforts with elementary schools in some way. 70% of the schools 
said that they had exchanged information and around 50% said they had conducted 
collaborative meetings. 13% of schools said that they had collaborated in creating a 
coherent curriculum (MEXT, 2014a). These data may give an impression that quite a 
lot of schools have already conducted collaborative exercises with elementary schools. 
However, this survey was a self-reporting, multiple-choice questionnaire, which makes 
the answers difficult to quantify when schools say that they have conducted information 
exchanges or meetings. At the same time, this survey indicated the need for greater 
efforts in creating coherent curriculums across elementary and junior high schools. 
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　　　In line with the directives, some specific actions were taken in the prefecture in 
the southern part of Japan where my study was conducted. This prefecture took part 
in a longitudinal project named English teaching English ability improvement project in 
cooperation with external specialized organizations to promote English education from 
2014 to 2019. As a part of that project, the prefecture assigned specialized English 
teachers to elementary schools. Specialized English teachers are teachers who only 
teach English and no other subjects, but we need to bear in mind that this does not 
mean that they have a certificate in teaching English.  Also, the prefecture assigned 
several English Education Promotion Teachers in schools from elementary to high 
schools. The central role of the English education promotion teachers was to join the 
leader training workshop conducted by the British Council and spread what they had 
learned to fellow teachers in their city. Besides promoting teaching methods to other 
teachers, their other significant role was to promote the connection between feeder 
elementary schools and their junior high schools. The English education promotion 
teacher was required to cooperate with ESTs and promote English lesson improvement 
with a view of collaboration (Prefectural Board of Education, 2019).
　　　There were two feeder elementary schools for the junior high school where I 
conducted this research. In this junior high, one teacher was assigned as an English 
education promotion teacher for two years and worked with both feeder schools from 
April 2017 to March 2019. From 2017, the elementary school put the new course of 
study into effect. From April of 2019, as the English education promotion teacher’s two-
year contract expired, one EST was selected as the specialized English teacher and 
started teaching in both elementary schools.  
1.2 The Purpose of the Study
　　　The purpose of the study was to understand the activities, impact of 
collaboration, and challenges faced by teachers who collaborated on a smooth transition 
from elementary to junior high in their school district and to draw implications for how 
schools and teachers can help students’ transition in English-language learning.
2. Literature Review
2.1 The Importance of Transition Period
　　　The process of transitioning from one educational phase to another involving a 
change of school is called transition (Anderson et al., 2000). Despite the fact that there 
is variation between school systems across the world, the challenges of the transition 
period from elementary to junior high school show remarkable similarities (Humphrey 
and Ainscow, 2006) In most educational systems, students need to move from one 
school to another at least once during their compulsory education period (Galton, 2000). 
Transition is more than a simple process of moving from one level to the next, as it is 
a big change in a youngster’s life and they can experience both physical and mental 
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challenges.
　　　The transition to junior high school is particularly special because the 
organization of elementary and junior high schools is quite different (Cauley and 
Jovanovich, 2006). For example, one of the primary functions of the elementary school 
stage is to teach basic skills in literacy and numeracy, while one of the primary 
functions of the junior high school stage is to offer a broad and balanced curriculum 
that promotes conceptual understanding of a wide range of subjects (Galton, 2000). Also, 
in most elementary schools in Japan, the classroom teacher teaches all the subjects and 
spends all of their time in the classroom. Conversely, in junior high school, there is a 
different teacher for every subject, and there may not be the same degree of closeness 
with the homeroom teacher (Tobbell, 2003).
　　　Therefore, for many students, the transition involves more than adjustment to a 
new, wider environment but also to a new way of thinking, different teachers, and more 
subjects. This can raise level of curriculum, education, and learning issues.
　　　Transition research has spotlighted several key issues relating to both social 
adjustment and academic attainment in junior high. Cauley and Jovanovich (2006) group 
student and parent concerns related to transition into three different types : academic, 
educational, and social. Although much research has been conducted on transition, it 
focuses more on the early stages of the social adjustment of students rather than the 
academic factors that create transition problems (Galton et al., 2003; Hunt et al., 2008).
　　　For example, Diemert (1992) conducted a survey of fifth graders to find out what 
they were worried about for their upcoming junior high school years and found that 
they reported concerns about friendships, rejection in a new community, and a more 
distant relationship with teachers. Another study conducted by Richardson (2002) in 
the US, addressed the importance of students’ emotional intelligence and why some 
students are more successful in dealing with “transition trauma” than others. This 
research emphasized the importance of teaching coping strategies to students and 
having them acquire information and work with other students.
　　　More recently, research started to focus on academic aspects of transition and 
suggest that the transition period can be the hiatus of learning and trigger declines 
in students achievement and some students stop making progress immediately after 
their transition (Cauley and Jovanovich, 2006; Fabian, 2013; Humphrey and Ainscow, 
2006; West and Schuwerd, 2012). How students experience transition affects not only 
the beginning stage of a new situation but can also have a longer term effect, as how 
successful students feel about the first transition may influence subsequent transitions 
(Galton et al., 2003). Therefore, educational transitions have attracted researchers’ 
attention for a long time (Hopewood et al., 2016; West et al., 2010).
2.2 Transition Issues Related to Foreign Language Learning
　　　In addition to general transition problems as discussed in the previous section, 
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it is clear from previous studies that transition problems are further exacerbated in 
foreign-language education. It is now well established from a variety of studies that 
simply beginning foreign-language studies at an early age does not contribute to 
long-term academic success (Alexiou and Mattheoudakis, 2019; Burstall et al., 1974; 
Rosenbush, 1995). 
　　　One of the major research studies in the early days of transition studies is 
Burstall et al. (1974) looking at the long-term effect of teaching French at the elementary 
level in the UK. This research revealed that there was not a substantial advantage 
over beginning French at a later age. The significance of this research is that it shows 
us some specific factors that influence the success of foreign-language education at 
the elementary level. First is the liaison between elementary and junior high schools, 
second is continuity in foreign-language learning, and the third is the subsequent 
differentiation of learning methods. While this is an important longitudinal study, it 
is necessary to note that there is criticism of the assessment tasks used to show the 
disadvantage of the early starters as these did not let students make full use of the 
skills acquired at the elementary school stage (Hoy, 1977) Rosenbusch’s (1995) research 
in the US also reported that when students are repeatedly presented with material that 
has already been presented, they lose motivation for learning a foreign language when 
they enter junior high school.
　　　Relatively early findings show the importance of continuity as well as that 
discontinuity of content results in pupils’ perceived lack of progress, leading to 
frustration and a lack of motivation (Bolster et. al., 2004; Driscoll et. al., 2004; Evans and 
Fisher, 2009; Shirahata, 2002). As the importance of curriculum continuity has been 
emphasized for a smooth transition, Courtney (2014) says that JHTs should actually 
make time to visit elementary schools and work with the teachers to gain a better idea 
of what and how students have learned. While continuity of curriculum is claimed as 
essential for smooth transition, discontinuity is also needed in order to make students 
understand the difference between the elementary school way of learning things and 
the more adult style of teaching in junior high (Derricot, 1985; Galton et al., 2003). 
However, a sudden change in teaching and assessment methods, which has not been 
systematically planned can hinder progress in the transition period (Courtney, 2014). 
Derriot and Atkins (1985) say that the discontinuity needs to be planned. Bearing the 
findings of these studies in mind, teachers need to strike a balance between making the 
learning experience in junior high school exciting and new with ensuring that students 
keep progressing.
　　　One good thing is that transition from elementary to junior high school in a 
foreign language is not always negative. In Jones and Coffey’s (2016) view, a successful 
transition can support student learning in junior high school. If the transition is 
managed well, students can maintain enjoyment and motivation for learning a foreign 
language. For example, in a survey of junior high school students in Japan, Tsukuda 
20
(2007) found that students can have fun building on their elementary school learning, 
experience the breadth and depth of their learning, and feel positive that they 
understand English lessons without feeling anxious about the transition to junior high 
school. 
2.3  Other Countries’ Attempts at Better Transitions from Elementary to Junior 
High School.
　　　Besides research on transition problems, research on the key elements and 
good practices that make for a successful transition in foreign-language learning 
has also been conducted in Europe (Bolster et al., 2004; Burstall et al. 1974; Driscoll 
et al. 2004; Evangelou et al., 2008). Driscoll et al. (2004) conducted a large survey in 
the UK focusing on the transition procedures and their effectiveness which help or 
hinder effective transition. There were several attempts for the smoother transition 
to junior high schools specialized in a foreign language in the UK. Major attempts are 
visiting their feeder schools to learn the way how elementary schools are teaching a 
foreign language, planning events related to foreign language, helping ESTs to make 
the materials. Although the attainment for the transition arrangement as above was 
conducted in several schools, many schools had a problem that JHTs have difficulty in 
the students’different achievements at the end of elementary school and junior high 
school teachers not understanding what had happened in elementary school. 
　　　Later on, Mujis et al (2004) and Tinsley and Doležal (2018) also present some 
of the trials in the UK. Repetitive and reciprocal visit, giving information relating to 
French attainment were made. Some school invite elementary school students to junior 
high schools and First graders of junior high school give foreign language lesson, 
and sending JHTs to some of the feeder school for the training and development of 
the material. Tinsley and Board (2016) found teaching and professional support in an 
interesting collaboration trial between elementary and junior high schools. JHTs went 
into elementary schools in order to observe foreign-language lessons, created a lesson 
plan for an elementary school class, and taught it while the EST observed. The EST 
then told the teaching practice to the colleagues. Similarly, sending Spanish teachers 
to feeder elementary schools to ensure that all students were being taught the same 
content was another collaboration that Tinsley and Board (2016) found. These mutual 
lesson observations, sending teachers into elementary schools, and working on creating 
teaching materials together are in line with MEXT’s suggestion for the three-step 
liaison in Japan; what MEXT requires is what has been tried in European countries. 
However, these schools’ attempts, including school visits, are still the exception rather 
than the rule in Europe (Tinsley and Doležal, 2018; Chambers, 2018). For example, 
Chamber’s (2014) research in the UK revealed poor liaison between elementary and 
junior high schools, leading to badly formulated arrangements for transition, with only 
one of the 12 secondary schools in his study having an appropriate transition policy and 
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strategy in place.
　　　Evan and Fisher (2002)’s research explores the process of cross-phase interaction 
with elementary schools and the role of the collaborative practice playing in generating 
change in junior high schools in the UK using the mixed-mode design which was 
conducted over two years. They identified one of the characteristics of the liaison 
work as a one-way, advisory process, which is based on the expert-novice relationship. 
They reported that some JHTs perceive their role in the relationship with their feeder 
elementary schools as teaching how to teach their students a foreign language. They 
gave an example of junior high school teachers’ perception such as, offering help and 
training, to get ESTs to understand what skills and progression they are looking for. 
　　　Compared to much of the literature introducing transition arrangements, 
research on the kind of impact these trials have still remains unknown. Mujis et 
al.’s (2005) focused specifically on the impacts of transition collaboration. This is a 
series of eight case studies comprising interviews, document analyses, and classroom 
observations regarding the impact of collaboration for teachers which found that 
although not many schools hold meetings with the school at the level above or below, 
when they do, it is seen as beneficial for ESTs in evaluating their own practice.
　　　Other research in the UK looked at some of the challenges of conducting 
effective collaboration. A case study conducted in the UK by Bolster et al. (2004) 
focused on transition issues in foreign-language education and revealed that there is no 
evidence that junior high school foreign-language lessons incorporate any information 
from students’ elementary school reports, and there is no liaison between elementary 
and junior high schools. Ofsteds (2011) report highlighted that even though ESTs tried 
to give many different types of feedback or assessments, most JHTs did not show much 
interest in student records or portfolios. These lacks of interest suggest the difficulties 
in establishing sufficient liaisons. Similar findings were reported by Mujis et al. (2005) 
that ESTs feel disheartened and frustrated that their good practice in English-language 
lessons might not be acknowledged or developed at the junior high school level. These 
findings indicate the difficulties of making use of what is taught in elementary schools, 
carrying it through to junior high, and elementary school teachers’ frustrations about 
this issue.
　　　Collectively, the European studies, mainly in the UK, outline that although 
attempts at smooth transition in foreign-language learning have been made in several 
schools, there are still insufficient, and the schools that make these attempts face 
challenges in making them work efficiently, and the effects of attempting transition 
attainment are not discussed enough. 
　　　Educational circumstances reflect the culture and educational system of the 
country; thus, we must look at our own country’s situation in terms of shochurenkei, 
which is required in Japan. The next section reviews the literature regarding 
collaboration in the Japanese context.
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2.4 Collaboration towards Better Transition in English Education in Japan
　　　Japanese policy-makers have been concerned that collaboration between 
elementary and junior high schools has not been extensive, but it is an important 
issue that needs to be explored, and much has been published by MEXT and other 
researchers (Fukushima, 2017; Kawakami, 2010; Oshita, 2007; Yoshida, 2012). The 
research mostly considers literature reviews, some of which summarize various cities’ 
attempts to establish smooth transitions. Although the summary of each city’s attempt 
gives some idea of what kind of efforts were undertaken in many areas of Japan, these 
do not show the process of how teachers actually conducted trials, their perceptions of 
achievement, and what issues still remain.
　　　For example, as stated in Section 2, MEXT’s (2014a) report claims that 70% cent 
of the schools answered a questionnaire saying that they had exchanged information, 
and around 55%of junior high schools said that they conducted meetings. By looking at 
this, it seems like the collaboration is working well in Japan. 
　　　Similarly, Yamaguchi and Tatsumi’s (2010) survey of ESTs and JHTs in Gifu 
Prefecture found that more than 80% of ESTs and JHTs answered that they have 
observed English-language teaching at different school levels. However, what was 
interesting about the research was that when it comes to within their own school 
district, the answers “I do not understand what other schools are teaching” and 
“we have never conducted a discussion about elementary and junior high school 
collaboration” comprise 70% of responses. This result indicates a difference in the 
school reports about collaboration with different school levels and whether teachers 
have actually collaborated within their own school district may be different. We need 
to more closely examine each school district’s attempt and listen to teachers’ voices, 
as well as conduct large-scale research. Cooperation within the school district is one of 
the most basic and fundamental collaborations in considering elementary and junior 
high cooperation (Oya and Furuya, 2017). Therefore, research focusing on collaboration 
within school districts is needed.
　　　Here I would like to introduce two paper that focuses on one junior high school 
and its feeder school’s collaboration and teachers’ perception about the collaboration. 
Kumanogo (2004) reports one junior high school and its feeder elementary school’s 
attempt of one-month collaboration. As a collaboration work, ESTs observed a junior 
high school lesson once and JHTs observed elementary school English lesson once. Each 
EST and JHT became a pair and planned one lesson together, and conducted a lesson 
in elementary school. As well as the ESTs commented that planning a lesson with JHTs 
was helpful in terms of finding out about the actual skill of conducting a lesson, as the 
ESTs had little experience of teaching English, a JHT commented that it was a good 
opportunity to get an idea of what kind of students would be coming to junior high.
　　　As well as the impact of the collaboration, Kumanogo saw some possible issues : 
elementary school lessons were mainly led by JHTs and were more like junior high 
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school lessons that a target phrase was given with pattern practice. Kumanogo 
expressed concern that ESTs and JHTs did not have enough discussions beforehand for 
not just transporting junior high teaching methods into elementary school, and a lack 
of confidence on the part of ESTs may have led to the JHTs taking control of the class. 
Another concern expressed by Kumanogo was that there was no further collaboration 
after this single opportunity for conducting a lesson together.
　　　Although Kumanogo’s study is meaningful for revealing teachers’ opinions on 
cooperative classrooms, it indicates some of the issues, the most significant limitation is 
that the study is based on only a single lesson. Also, there is no clear distinction in the 
opinions expressed by the teachers who participated and the researcher herself, thus it 
is unclear whether the conclusion comes from the teachers or the researcher is unclear.
　　　A survey by Oshita (2007) suggests that both elementary and junior high school 
teachers think sharing information about each other’s lessons is the most important 
factor in collaboration, and it is what is most frequently discussed in meetings with 
teachers of different levels, followed by building an understanding of teaching methods. 
This research was conducted in 2007, which was before English became compulsory, 
and the research was conducted informally, thus fewer schools were working on 
collaboration and were unaware of what other schools were doing (Oshita, 2007). It has 
now been 9 years since English became compulsory and how collaboration is conducted 
and what teachers hope to achieve from it may have changed. Therefore, new research 
investigating teachers’ perceptions and attempts at collaboration should be conducted.
　　　Although few researchers have mentioned the challenges during the 
collaboration, studies suggest that once a pilot school assignment is ended for instance 
it is difficult to take time and maintain the collaboration (Shinato, 2010a) in the course 
of their busy schedules (Higuchi, 2013), which was a claim also found in interviews with 
teachers in Germany (Chambers, 2018).
　　　We see from the literature review that despite the widespread recognition of the 
problematic realities of transition, not much attention has been paid to the views and 
experiences of teachers who have committed themselves to forming liaisons between 
elementary and junior high schools over the long term. Moreover, there is a need for 
research based within school districts to find out how collaboration is conducted. In 
light of this knowledge gap, this study set out to explore three fundamental questions 
that need to be asked in the context of cross-phase foreign-language education in Japan. 
3. Methodology
3.1.Research Questions
　　　In light of the preceding discussion, the following research questions were raised. 
1.  What is the nature of the collaboration between elementary and junior high school 
teachers for a smooth transition of students through both levels of education?
2.  What are the teachers’ perceptions of the impact of their collaboration for a smooth 
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transition?
3.  What are the challenges that teachers face in terms of collaboration for a students’ 
smooth transition?
3.2 Research Design, Participants and Participating Schools
　　　This study uses a qualitative exploratory design (Heigham and Croker, 2009) 
to understand the process of collaboration, what teachers think about the influence 
of collaboration, and how the setting and other people have influenced teachers’ 
collaboration.  
　　　To explore teachers’ attempts at and perspectives of collaboration in-depth, four 
participants (four teachers at three schools) were selected using purposive sampling (Ball, 
1990) from schools that already have been working together with each other’s school. 
All of these are public schools in the same school district of Japan. 
Table1 : Participants and their experiences in teaching English









JHTa1 Junior high 
school A
Teach English to 1st graders.
English Education Promotion 
Teacher for two years.




Teaching 5th and 6th graders in 
elementary school A and some 
of the 5th graders and all of 6th 
graders in elementary school B 
9 years 3 years
ESTb2 Elementary 
school B
Teaching 6th graders for two 
years.
7 years 5 years 
ESTc1 Elementary 
School C
Teaching English to some of 5th 
graders.
A chief for foreign language 
subject in the school.
4 years 1 year 
3.3 Data Generation
　　　The primary source of data for this study was a semi-structured interview. In 
preparation for the interview, the yearly school syllabus was comprehensively reviewed, 
the warm-up activity guideline which is an overview of the warm-up activities that take 
place at the beginning of each lesson from the 3rd grade to the 1st class of junior high 
school in these participated school, and English lesson videos (from both elementary 
and junior high school classrooms). Two lessons recorded on October 2018 are included 
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for reference. Both were demonstration lessons which were open to teachers in the 
area. One video was taken in the 1st grade of junior high school A, and the other was 
taken in the 5th grade of elementary school B. The junior high school lesson was taught 
by JHTa1 and another JHT. The elementary school lesson was taught by JHTa1 and 
ESTb1.
　　　Particular attention was paid to whether students’ previous learning experiences 
were considered in the lessons. With this information, interviewees were asked if those 
attempts were purposively conducted.
　　　The Main data regarding the collaboration was gathered through a semi-
structured telephone interview with participants. The interview was conducted at the 
end of June, and each lasted 45-60 minutes. The interview was conducted in Japanese 
due to participant preference. 
　　　Findings from the documents and lesson videos in conjunction with that of 
previous research related to collaboration in foreign language education (Burns et al., 
2013; Chambers, 2018; Shinato, 2012) were used to develop the framework of interview 
questions. Teachers were asked open questions using a topic guide covering the 
following areas : 
　　　1. Collaboration in relation to student transition
　　　2. Information exchanged in collaboration settings
　　　3. Meetings to discuss collaboration
　　　4. Familiarity with elementary and junior high school’s materials and teaching 
　　　5. Influence/challenges of collaboration
　　　To complete the above interviews, the interview was piloted with three 
colleagues who had worked in either elementary or junior high school in order to revise 
the content, word choice, and the length of the interview questions. 
3.4 Data Analysis
　　　Thematic analysis was used to interpret the interview data (Gribich, 2013; 
Guest et al. 2012) because this method is effective in highlighting the similarity of, and 
differences between, different teacher’s perspectives (King, 2004). Thematic analysis 
consists of six stages (Broun & Clark, 2006) :1. Data familiarization 2. Initial code 
generation 3. Theme identification 4. Theme analysis 5. Theme naming and definition 
6. Report generation. Data familiarization was internalized through comprehensive 
interview transcription. The code consisted of six elements : exchange of information, 
the act of discussion and meeting, liaison in syllabus and pedagogy, impact in attitude 
and academic performance of the student, impact of the teacher’s knowledge and mind, 
and challenges of collaboration. Then three themes which aligned with the research 
questions came up. 
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4. Findings
　　　This section first presents the findings from the lesson observation. Then, the 
interview findings and documents are integrated with that of the observation findings. 
These are presented in three themes (discussed below), related to the research question. 
◦　　Nature of the collaboration
◦　　Impact of the collaboration
◦　　Challenges of the collaboration
4.1 Nature of Collaboration between Elementary and Junior High School Teachers
4.1.1 Exchanging Information
　　　As mentioned earlier, exchanging information requires talking about students’ 
educational needs, observing each other’s lessons, and teachers of all levels attending 
applicable seminars. All ESTs answered that they do not give any information related 
to English teaching to JHTs. Rather, ESTb1 and ESTc1 stated that they wanted 
information from JHTs to know to what extent they need to teach grammar. According 
to ESTb1 and ESTb2, the reason for not giving information was that they do not 
think there is much information to give. Regarding this, JHTa1 offered her view of 
information exchange :
I think instead of exchanging information, junior high school teachers asking 
elementary school teachers what we want them to do is better.
From the interview, it is suggested that in these three schools, ESTs are not relaying 
enough information about students’ performance or lessons. Moreover, JHTa1 is of the 
opinion that an ideal collaboration for students’ transition starts with the initiative of 
JHTs rather than that of an elementary school one.
　　　About the classroom observation, ESTb1 and ESTb2 answered that they had 
observed a junior high school lesson once after their students entered junior high 
school. JHTa1 had observed elementary schools’ lessons, as well. When asked what 
they learned from the observation, ESTb2 stated that students appeared to be well 
accustomed to the English lesson thanks to the warm-up activities, which became a 
motivation to continue using them. 
　　　JHTa1 commented on being surprised after witnessing the students’ high 
motivation for English communication. She was also surprised by how many of the 
phrases elementary school students could say even though they did not understand 
the grammatical structure. These interview responses imply that although the number 
of visiting schools were limited, when they do, teachers were able to learn well from it 
and change their way of teaching. 
　　　Next, all participants answered that they had attended the seminars where 
different levels of schools’ teachers gather. ESTc1 mentioned benefiting from hearing in 
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the seminar (from JHTa1) what JHTs want ESTs to focus on in lessons, and also, how 
those activities are positively affecting junior high school teaching. ESTc1 further said 
that, by hearing positive feedback, she was motivated to continue what she was asked 
to do in collaborating with the junior high school. ESTb1 reported that by contacting 
JHTa1 personally through e-mail, phone, and a direct visit to the junior high school, she 
was able to get information about how to teach the lesson (such as how to incorporate 
writing activity in 5th and 6th graders). JHTa1 claimed that this is an extraordinary 
occasion and only possible due to the good relationship between JHT and the EST. 
This answer indicates that collaboration in these schools may be based on the personal 
relation and trust between teachers.
4.1.2 Study Meeting and Teaching Together
　　　MEXT (2014b) defines the second step of collaboration in schools as either team 
teaching or conducting a study meeting. From 2017 to 2018, JHTa1 taught English 
every week in both feeder schools with ESTs. ESTb2 mentioned it was mainly ESTs 
becoming T2 and JHTa1 T1. Participants said lesson plans were made by JHTa1 and 
sent to the ESTs and ESTs followed the instructions. ESTb2 commented this process 
was more like supporting rather than teaching together. ESTc1 expressed gratitude 
for having a ready-made lesson plan so that she knew what to follow. In response to 
the interview question, “Have you suggested your idea about the lesson plan?”, all 
elementary school participants said they rarely commented on what is given to them. 
When asked why, ESTb2 said she had a lack of confidence in relation to the foreign 
language curriculum.
Junior high school teacher is a professional. I am younger, and I was not doing an 
English lesson with confidence either, so I was not in the position to give advice. If 
the professional person says, “Let’s do this way”, it’s more likely to be “Yes, let’s 
do so”.
Both ESTb1 and ESTb2, who worked together with JHTa1 last year expressed that 
their lack of confidence in conducting an English lesson and not knowing how to teach 
using English expressions made them defer to JHTa1. 
I really do not have confidence in pronunciation. So, a teacher who knows more 
vocabularies teaching is very helpful. I know ESTs are supposed to be the main 
teacher, but in English lessons, I have many unknown vocabularies for conducting 
a lesson in English.
JHTa1 also recalled the positive attitude of ESTs about working together and being 
asked for help. 
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I felt that elementary school teachers are wanting help from junior high school. 
They were like, “Please teach us; please show us your lesson .
This interview suggests that although teaching together is one of the three steps that 
MEXT (2014b) indicates as a collaboration, the process of lesson creation in this school 
is not equally shared. It is indicated that there is anxiety behind this passive attitude of 
ESTs.
4.1.3 Liaison in Learning Content, Teaching Method and Goal Coherence
　　　MEXT (2014b) claims that having systematicity of learning content, coherency 
in teaching methods, and consistency of goals is the final step of collaboration. From 
the interview data, it was revealed that both feeder elementary schools use the same 
syllabus, which was made by JHTa1. 
　　　After comparing the junior high and elementary syllabus, it was evident that 
there was a strong continuity and development from the earlier curriculum. For 
example, the goal of being able to communicate about daily lives is present in both 
syllabi. The only difference is that in junior high school, students expand upon spoken 
communication by also adding three sentences in written form. In an interview about 
making the transition smooth, JHTa1 commented :
I made the evaluation criteria almost the same between 5th/6th graders and junior 
high school so that they could transfer smoothly to junior high school learning. I 
came up with the evaluation criteria of all graders.
These results from the syllabus and interview show that these schools do have 
systematicity of learning content, thus in MEXT’s definition, having reached one of 
the final steps of the collaboration. However, we need to keep in mind that formal 
collaboration between teachers was not present.
　　　Next, there were many similarities in the warm-up activities in regard to the 
collaboration between elementary 5th grade and junior high 1st grade. To begin 
with, both feeder schools had the same warm-up activities guideline made by JHTa1, 
which translated to a similar lesson. For example, at the elementary level, the warm-
up activity of phonics is evidenced by teaching single phonemes, and at the junior high 
level, the activity is concerned with consonant clusters such as ch or th. Moreover, 
in junior high, they practice numbers up to a billion so that students can feel the 
progression. JHTa1 claimed the importance of having warm-up activities as the 
following : 
I want elementary school teachers to make students practice again and again so 
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that students can recall what they have learned in elementary school when they 
enter junior high school. 
　　　In the lesson I observed, the rules about behaviors during English classes were 
addressed in the warm-up activities but in a different way. So, I asked JHTa1 how the 
rules were structured. JHTa1 revealed that the elementary school rules were made 
to match those of the junior high school, but just presented differently to retain the 
students’ integrity of achievement. When made aware of this similarity of rules, ESTs 
showed a positive response. According to ESTc1,
Having a common English rule is, I think good. Since all the classes are following 
the rules even if I will be a teacher in fourth graders next year, students can easily 
understand when I say “Let’s do English rules”, because they have already done 
them in 3rd grade. So, thinking about next year, it is good to have standard rules. 
　　　In a continued analysis of the lessons, the study found the introduction at the 
junior high level of timed response to days and time warm-up activities. While the 
warm-up activity content and process for practicing how to say day and time were 
similar, the time limit was initiated at the junior high level to differentiate the activity 
between schools. The content (same picture cards) was the same, JHTa1 commented, 
to decrease student anxiety during transition. Also, JHTa1 said that this scaffolding 
of communication activities from elementary school practice to junior high was done 
intentionally so that students could learn the elements of their foundational learning. 
I asked participated ESTs how the phrases for “Q and A practice” in the warm-up 
activities were selected and all ESTs answered they did not know. This again shows 
that although there was continuity in the warm-up activities, it was not the product of 
the actual collaboration but passed down. 
　　　I asked the ESTb2, “how did you make the warm-up activities” and the 
responses suggest reliance on the JHTa1.
There was no discussion on what to teach in warm-up activities. It was more like, 
we are doing this in junior high school too, so let’s do this in elementary school. 
Because I was told to, I am doing it.
　　　Another observation in regard to the similarities between the classes was that 
both seemed to be extremely oral-based. In the interview, when asked, “is there any 
practice that junior high school should inherit from elementary?”, ESTb2 and ESTc1 
said that junior high school lessons should be as oral-based as elementary school lessons. 
Thus, when the JHTa1 were asked if there was any intention of making the junior high 
school lesson more oral-based, JHTa1 said :
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I used to teach grammar first and then moved into speaking activities. But now, 
I changed my way and start by speaking. I took the elementary school way into 
junior high school. In elementary school, it’s not read and say, but listen and say, 
so I adopted that way too.
　　　While the oral-based lesson matched what participated ESTs hope to be done, 
ESTc1 says there was no opportunity to talk about what they were thinking to JHTa1. 
This, coupled with the interview with JHTa1, suggests that the reason the junior 
high school lesson matches the ESTs’ desire is that the JHT knows about the way 
elementary school lesson is conducted, and not based on the discussion. 
　　　Overall, there was continuity in lesson content, teaching method, and student 
assessment, which is considered collaboration by MEXT (2012)’s criteria. This said, the 
process is not collaboration; instead, it is derived from the JHTa1’s observation of the 
elementary school lesson and by reviewing the textbooks on their own.
4.2 Impacts of collaboration
4.2.1 Impact on students
　　　In terms of students’ behaviour, their positive attitude to communicate in English, 
a decrease of hesitation was reported from both JHTa1 and ELTs. Since these findings 
are based solely on one teacher interview, there is no concrete evidence that these 
impacts are sorely by collaboration. However, to the question of “do you think these 
changes happened after the collaboration trials?”, JHTa1 answered, “yes”, attributing 
these successful changes to the warm-up activities which require students to practice 
essential phrases repeatedly. JHTa1 mentioned these changes are often reported from 
other JHTs in the school, and all three ESTs concurred their students also show a 
positive attitude toward warm-up activities and no hesitation in communication. 
　　　On the topic of academic achievement, the JHTa1 reported a decrease in blank 
sheet assignment submissions, attributing this to sufficient practice in speaking and 
phonics in warm-up activities at the elementary level. JHTa1 added that the 1st and 
2nd graders of junior high who had experienced learning under the elementary and 
junior high school working together received the best scores on the English proficiency 
test in the city. She mentioned that when discussing these exam results with colleagues, 
they agreed that collaborating with the elementary school played an important role 
in this result. To my follow-up question, “what does ‘collaboration’ mean exactly?” she 
pointed to the comparable lesson flow from elementary to junior high :
We do the lesson in the same flow as elementary school, with slightly difficult 
content. Warm-up activities first, check the goal of today’s activities, and then 
main activities, which start from speaking, then move to written activity. I feel 
students are more secure and can continue their study in junior high school. 
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　　　ESTb1 commented that students’ reaction speed to instruction accelerated with 
this collaborative flow. ESTb2 also saw success from the existence of a coherent warm-
up activity framework by the student’s positive attitude toward the English class. 
ESTc1 said that she “feels the phrases are internalized to students, and when she asks 
the question of how to say specific phrases in English, students immediately respond.” 
　　　Thus, overall, it can be said that both ESTs and JHTa1 witnessed positive 
impacts of collaboration on student behaviour and the JHT saw the impact on academic 
changes too.
4.2.2 Impacts on teachers 
　　　One of the common impacts among ESTs was learning how to teach English. 
Prior to the collaboration, two teachers mentioned their anxiety about their English 
proficiency. ESTb2 describes her experience of supporting a JHTa1 to conduct a lesson 
as an “experience of learning a lot” :
I don’t have confidence in English, especially I really don’t have confidence in my 
pronunciation. So, when a teacher who knows more vocabulary than me gives a 
lesson, I can learn a lot.
　　　ESTb2 also reported that before observing JHTa1’s English lesson, she did not 
know how to structure the lesson. Similarly, ESTb1 made reference to the positive 
impact she experienced when visiting junior high to ask JHT1 questions about the 
English lesson. The visit alone decreased her anxiety and built her confidence in 
teaching :
By asking JHTa1, and getting advice, my anxiety of how I should conduct the 
lesson completely disappeared. The experience was connected to my confidence 
when I conduct a lesson. It is also connected to the confidence of the way I am 
doing is right.
　　　ESTb1 is responsible for English lessons in both feeder schools this year, so the 
opportunity to ask the junior high school questions was important to her. In addition, 
she mentioned that while observing JHTa1’s lesson, she gained valuable insight into 
how to pace and conduct a lesson :
I learned a lot from JHTa1. It’s more like absorbing everything, and I am learning 
a lot. When I was teaching English to 5th graders in the previous school, I was 
doing so without the flow of English lesson. However, now, I learned a lot about 
how to do a greeting in the beginning, teach weather, how to ask questions, and 
how to maintain the flow of the lesson. 
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　　　It was not just the ESTs who benefited from collaboration; JHTa1 also reported 
benefits from the exercise. She mentioned that after observing the thoughtful and 
scrupulous way of ESTs teaching, such as using pictures and digital materials, she 
changed her way of teaching. She claimed that after visiting the elementary school, 
she decided to incorporate these devices in her teaching to support students’ English 
learning. She also said that she changed the flow of the lesson to match an elementary 
school lesson. Where she used to start with grammar first and then move to speaking, 
she has since decided to do the speaking activities first and then follow up with 
grammar learning. 
　　　These interviews show that collaborating decreased ESTs’ anxiety about 
teaching English, taught ESTs how to conduct a lesson, and inspired better student 
support to the JHT.
4.3 Challenges in Collaboration
　　　When asked about the common challenges teachers faced in the past three years, 
both ESTs and the JHT reported not having enough time. It was revealed that even 
though they know that they should visit the junior high school or the other way around, 
the lack of time prevented it. Moreover, ESTs reported that on the day JHTa1 could 
not visit the school, they felt ill-prepared on how to proceed with lessons. Conversely, 
when JHTa1 did visit the elementary school, there were no challenges since everything 
was prepared and they could observe the JHTa1’s lesson, and get support from JHTa1. 
　　　These responses show that few challenges exist except for when JHTa1 do not 
visit, and the ESTs have anxieties about how to conduct their lessons without the JHT 
support. After JHTa1 stopped coming to elementary schools this year, ESTb1 said that 
this lack of liaison between the two schools impacted them greatly because they have 
no opportunity to know what was being taught in junior high. 
　　　Moreover, ESTc1 stated that another challenge was teachers teaching English 
without having had experience working with JHTa1 in the past two years. When 
those ESTs were given lesson plans and warm-up activities guideline, they just had to 
rely on the ALT.  Furthermore, ESTb1 and ESTc1 expressed their concern about the 
reassignment of ALT and JHTs to different cities in their interview : 
When the JHT1 is reassigned to a different school in the future, what will happen 
if the new junior high school teacher tells us a totally different thing? I am afraid 
of what kind of new things will be passed down to us. ESTc1
The interview revealed that once JHTa1 stopped coming to the school, there was no 
immediate challenge to teaching since they followed the existing syllabus. However, 
there existed the challenge of needing to teach without being able to ask questions, 
of or be in direct contact with, JHTa1. Furthermore, in case JHTa1 leaves the school 
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district, ESTs are concerned about the future challenge of potentially needing to learn 
to teach a new curriculum.
　　　JHTa1 revealed in the interview that most challenging aspect was achieving 
an understanding of effective elementary school warm-up guideline in the beginning 
was the most challenging aspect. For example, she mentioned that ESTs initially did 
not want to incorporate phonics activities in warm-up activities for elementary schools, 
since it was not in the textbook. She added that by showing the differences in students 
who learnt phonics and not in junior high school writing performance, ESTs who were 
in the school which opposed teaching phonics began to understand its significance. This 
comment from JHTa1 suggested that although convincing ESTs of the effectiveness 
of including phonics in the beginning is difficult, by showing the positive impacts on 
students change may facilitate understanding.
5. Discussion
　　　The findings of this study provide some novel insights into the reality of what is 
going on under the name of collaboration between elementary and junior high schools 
in one school district in Japan, and how teachers perceive the impacts and challenges of 
that collaboration. This discussion will bring the findings and the literature together and 
highlight issues related to the understanding of how to establish a good collaboration to 
facilitate students in making a successful transition.
5.1. Main Findings 
　　　The data gathered from the four teachers in the study revealed the following 
points :
◦　　 Teacher collaboration was mainly one-way in the direction of junior high to 
elementary school.
◦　　 Elementary school teachers’ attitudes toward one-way collaboration was 
passively welcoming. 
◦　　 For a smooth transition, the first year of junior high lessons are designed with 
both continuity and differentiation from elementary school lessons in mind so 
that students have confidence in what they have already learned and are ready 
to take on a more adult way of learning. The junior high school first grade lesson 
structure contains what elementary school teachers want to be inherited from 
elementary school.
◦　　 There is some degree of impact seen in current one-way collaboration in terms 
of student behaviour, academic achievement, and teacher mentality, and this is 
recognized by both elementary and junior high schools.
◦　　 Teachers’ busy schedules were the main challenges that both elementary and 
junior high school teachers faced. JHT also felt that acquiring an understanding 
from elementary school about some of the activities was also a challenge.
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◦　　 There was concern about how to keep the collaboration going after the JST who 
had designed the activities for the elementary school would work in a different 
school district.
5.2 Nature of Collaboration between Elementary and Junior High School 
　　　The relevance of the study findings are first discussed in relation to Research 
Question 1. 
　　　RQ1. What is the nature of the collaboration between elementary and junior high 
school teachers for a smooth transition of students through both levels of education?
Document analysis, classroom observation, and interviews revealed that the following 
are the main transition elements that comprised the collaboration in the study : 
1.　　JHT and EST team teaching in elementary schools 
2.　　 a coherent teaching syllabus for third grade through to the first year of junior 
high 
3.　　JHT conduct a seminar for the school district’s ESTs 
4.　　sharing the same picture card within elementary schools and junior high 
5.　　junior high school lesson observation 
6.　　 conducting routine activities at the beginning of the lesson in both elementary 
and junior high school 
　　　Findings of the above correlate to past studies (Burstall et. al., 1974; Driscoll et. 
al., 2004; Tinsley and Board, 2016; Tinsley and Dolezay, 2018), in particular preparation 
of the lesson plan by JHT for ESTs as (1) is quite similar to the collaboration found by 
Tinsley and Board’s (2016) research in the UK. Collaboration (6) was unique compared 
with those found in past studies, as both ESTs and JHTs worked together on small 
activities all connected to the first year of junior high.
　　　The nature of the collaboration was that all six transition elements were led 
by JHTa1 who was in charge of English-language education promotion for two years. 
Despite the fact that these three schools were working together for the transition, it 
was more of a one-way collaboration, or stated another way, one-way advisory from 
junior high to elementary and not an actual mutual collaboration.
　　　This relationship is consistent with those found by Evans and Fisher (2012), 
Shinato (2010b) and Kumanogo (2004). Shinato (2010b) said that the collaboration in the 
prefecture where research was conducted one-way as activities comprised observation 
of elementary and junior high school lessons, or junior high school teachers teaching 
in elementary schools, as compared to the other prefecture where his survey was 
conducted. While in other prefecture, regular meetings were conducted to discuss what 
teachers are doing in each schools. Kumanogo (2004) points out that when ESTs and 
JHTs teach together, it tends to be the JHT who leads the class. Kumanogo (2004) and 
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Shinato (2010b) both argue that the lack of confidence on the part of ESTs conducting 
English lessons might lead to one-way collaboration. This argument was also seen in 
my interviews with ESTs when two participants claimed they were not in the position 
to state any opinions since JSTs are the professionals, and the ESTs were not confident 
enough in their English-language skills. When both Kumanogo (2004) and Shinato (2010b) 
conducted their research, English was still not compulsory subject. Surprisingly, despite 
nine years of English lessons being compulsory in elementary school, there had not 
been big changes in ESTs lack of confidence in English ability and English skills, even 
in schools where there had been a collaboration program in place for three years. This 
may explain why the elementary school teachers in the research were welcoming of 
one-way collaboration.
　　　We will now discuss what was missing from the collaboration in this study as 
compared with findings from other studies. From the interviews, a major omission was 
the lack of opportunity for ESTs know what junior high school is doing, or discussing 
each other’s concern or situation they have. Furthermore, this outcome is contrary to 
that of Oshita (2007) who found that exchanging the information about each other’s 
attainment is frequently conducted in Japan. It is estimated that since JHTa1 conducted 
the observation of the elementary school lesson, attended the seminar of the English 
education, examined the elementary school material, and worked for 22 years in 
education, she could make the transition scheme, and it was accepted by the ESTs. 
Thus, ESTs might not have needed to give the information from themselves
　　　Having a coherent contents in lesson or making a coherent goal was considered 
as the last step of collaboration that not many schools have achieved (MEXT, 2014b) 
and said to be difficult to make it happen since it requires more time and expert 
knowledge compared to, for instance, information exchange or meeting together (Takano 
and Kato 2014).  
　　　However, it was revealed that having a coherent syllabus does not mean the two 
levels of school have worked together to create it or had enough information exchange 
and discussion prior to finalizing it. While the target school in this study swiftly 
accomplished lesson plans and a coherent yearly syllabus, Kizuka’s (2008) study of a 
longitudinal plan for a collaboration between an private elementary and private junior 
high school found that in order to make the collaboration work, it was necessary to 
gradually build a mutual relationship over a few years, rather than trying to accomplish 
everything at once. In Kizuka’s (2008) report, the schools used the first year for building 
trust by conducting mutual school observations and communicating with each other as 
much as possible; in the second year, they tried several lessons intended to bridge the 
elementary to junior high school gap and discern the aims and contents of the lessons; 
and by the third year, the schools had built the foundation for collaboration using 
cooperative curriculum. In this school, discussions were regularly held and teachers’ 
issues and problems were thoroughly considered. 
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　　　There are several possible explanations for why Kizuka’s findings are 
inconsistent with these study’s findings. First, as discussed previously, the ESTs who 
participated in this study were not confident in what they were doing or their English-
language skills, so they felt that they had nothing to contribute to the collaboration. 
Second, Kizuka (2008) looked at a private school, and teachers in private schools rarely 
transfer to another school district. However, in state schools such as the one where the 
research was conducted, teachers can be transferred every few years, so if a teacher 
has perhaps three years to work on a coherent syllabus with regular meetings, it may 
well be that that teacher is transferred to another school halfway through the process. 
Therefore, long-term planning in state schools can be more difficult than in the private 
sector (Tanaka, 2011).
5.3. Teachers’ Perceptions of the Impact of Collaboration for a Smooth Transition
　　　In this section, we will discuss the findings relevant to the second research 
question, which was :
　　　RQ2 What are the teachers’ perceptions of the impact of their collaboration for a 
smooth transition?
　　　Although the semi-structured interviews found that all the transition 
arrangements were mainly made by JHTa1, both ESTs and JHTa1 recognized 
the impacts of these one-way collaborations on students’ behavior and academic 
achievements, such as a decrease in blank exam submissions and increased positive 
attitudes toward communication. A possible explanation for this might be that the 
transition schemas led by the JHTa1 included factors for continuity of pedagogy 
(Naoyama, 2011), for example a focus on oral activities in the first year of junior high 
rather than writing, and practicing listening activities before moving on to speaking. 
Continuity of learning content (Rosenbush, 1995; Bolster, et al., 2004, Evans and Fisher, 
2009; Shirahata, 2002; Discoll et., 2004) can include the development of routine activities 
such as counting from 1 to 100 in elementary school and 100 to one billion in junior 
high, and the introduction of phonics in elementary school, which is not normally the 
case, so that students will be less hesitant when writing is introduced in junior high 
school. Takahashi and Yanagi (2011) proposed that one of the effective ways to eliminate 
the gap between elementary and junior high is to use formulaic expressions that 
students practice as a means of highly flexible communication. For example, classroom 
conversations in elementary school can be used as “self-expression activities” in junior 
high school, and conversations can be held with a high degree of freedom. From my 
study, this approach was seen in both classroom observation and in the interview with 
JHTa1.
　　　Although trialling arrangements were not established through discussions with 
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ESTs, they did not just appears from nowhere. The trial was developed as a result of 
a JHTa1 joining the seminar on collaboration between the elementary and junior high 
schools, lesson observation, and teaching in the elementary school. In the Japanese 
context where ESTs are not confident in stating an opinion or teaching English, we 
cannot deny the impact of the transition arrangements which were mainly conducted 
by JHTs as the first step of collaboration.
　　　In addition to the impact on students, both ESTs and the JHT felt an impact on 
their professional development. This finding was not surprising since it is in line with 
previous research (Kumanogo, 2004; Kyriacou, 2001; Chambers, 2018) that mentions the 
teachers who worked together enjoyed the benefits of professional development. Mujis 
et al. (2005) also claimed that effective models employed by JHTs helped ESTs to gain 
sustainable long-term confidence and competencies. 
　　　Something that has not been mentioned in previous research but found in this 
study with ESTs was decreased anxiety and a feeling of improvement in teaching 
English language. In Japanese universities, the English teaching method module was 
not required until 2019, and only 10% of Japanese universities require students to take 
an English conversation class or teaching method class (MEXT 2014c). Thus few ESTs, 
including the special course teacher in this study, have studied English or how to teach 
English language (Machida, 2011). Nearly 70% of ESTs in Japan do not have confidence 
in teaching English due to a lack of knowledge of teaching methodology and experience 
(Benesse, 2011). Two of the participants from the elementary school had gained English 
teaching experience in their former schools, but they mentioned that they did not know 
whether they were teaching correctly or not. Therefore, it is not surprising that by 
being able to ask questions to a JHTa1, and receiving confirmation that their instruction 
is making a contribution to students’ English-learning enables them to have confidence 
in doing the lesson following the syllabus and lesson plans, and teacher confidence is an 
essential aspect of language teaching (Burch, 2019)
5.4 Challenges of the Collaboration between Elementary and Junior High School 
　　　This section addresses Research Question 3 :
　　　RQ3. What are the challenges that teachers face in terms of collaboration for a 
students’ smooth transition?
　　　Participants in this study, both ESTs and the JHT, reported the difficultness of 
making time for meetings due to busyness in their daily work. This finding supports 
the work of other studies in this area linking the lack of the time and the difficulty of 
collaborating (Chambers, 2018; Higuchi, 2013). It was expected there would be more 
specific problems that both ESTs and JHTs faced since their collaboration continued for 
more than two years. However, what was mainly stated was the gratitude towards the 
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JHT’s contribution and the lack of difficulties. Again, this can be connected to the lack 
of confidence and anxiety that ESTs mentioned in the interview so that having help 
from the JHT was a thankful thing for them, and since there were not many discussion, 
it is estimated that they did not face any conflict with JHTs. 
　　　On the other hand, the JHT felt challenged by getting ESTs to understand 
some of her warm-up activities, such as phonics. She endeavoured to have phonics 
incorporated into warm-up activities, but this was not accomplished for some time, as 
the teacher was resistant. What eventually changed the elementary school teacher’s 
opinion was the difference in spelling performance between students who had learned 
some phonics in elementary school and those who had not. This finding again suggests 
the impact of relating contribution to elementary school teachers so that they know 
how it affects junior high performance. Muji et al.’s (2015) report found that when 
ESTs feel their practice is not developed or made use of in junior high school, they 
feel frustrated. In my research, when the JHT demonstrated that phonics teaching in 
elementary school makes a difference in junior high, this counteracted the phenomenon 
found by Muji (2015)
　　　Finally, teachers’ were concerned about the coming year and continuing the 
collaboration with the junior high school, and the main source of their concern was that 
the main facilitator for the collaboration, JHTa1, will be transferred to another school 
district. This type of concern was also reported in Mujis et al. (2005). This type of link in 
which the collaboration relies on one individual is vulnerable as it can be broken when 
that person leaves the school district (Mujis et al., 2005). ESTs expressed concern that 
the new JHT that would replace the JHTa1 might not care about the collaboration. This 
type of concern was reported in Shinato (2010a) as well, and this finding has important 
implications for the need to develop collaboration transition activities that involve more 
than one teacher from the junior high school.
6. Conclusions
6.1 Limitation and strength of the Study
　　　First, this research only analyzed the impact and challenges of collaboration from 
the teachers’ perspectives. It was not possible to assess student perspectives due to 
difficulties in accessing students. Therefore, it is not known how students perceive the 
transition in English-language learning. Second, the range of teachers interviewed was 
limited to four, and the research results may not be generalizable. 
　　　Although the scope of the research was limited, the findings might help in 
understanding the complex reality of collaboration in the Japanese context. While past 
large-scale research in Japan was more focused on the outcome of collaboration, this 
research tried to examine the process used to arrive at the outcome, and it found that 
decreasing the ESTs anxieties over the transition would be one of the keys to a more 
organic collaboration. Finally, possibly the main strength of this study was discovering 
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the impacts and challenges of the collaboration from the perspective of both ESTs and 
the JHT.
6.2 Implication of the Study for the Practice and Policy 
　　　The following are recommendations based on the findings and analysis of this 
study.
◦　　 Teacher training courses for elementary school teachers in university and via 
boards of education should consider the low confidence of ESTs and conduct 
seminars or training programs to build up knowledge and confidence for English-
language teaching.
◦　　 As ESTs gain experience and confidence in teaching English lessons, ESTs who 
know the students situation well and JHTs who are experts in English education 
should discuss and cooperate more equitably. For example, JHTs can propose 
natural English expressions to the teaching plans established by ESTs.
◦　　 In order to maintain sustainable collaboration, there should be multiple teachers 
within the school who work on the collaboration, obtain consensus, and hold 
meetings.
◦　　 JHTs should consistently report on how teaching in elementary school affects 
student performance and learning in junior high. 
6.3 Implication for Further Research
　　　This study raised new and pressing questions regarding the collaboration 
process. In the specific context of Japan, what do students think about collaboration 
to smooth transition elementary to junior high school? What level of English-language 
competency would make ESTs feel equal to JHTs? 
　　　In light of these questions, the following should be considered.
◦　　 Students’ perceptions of the transition arrangements should be investigated to 
assess the impact of collaboration.
◦　　 Follow-up research is needed to see if the special English course teacher’s 
perception of collaboration changed as she gained experience. 
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